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Summary
This report considers the place of FE college staff
secondments and placements in business and
industry in the staff, curriculum and institutional
development of colleges in the FE sector.

It draws on a FEDA research project which investi-
gated the current take-up of such activities and
examined the practical and financial barriers to their
increased use.

The research demonstrated that well-planned and
appropriate secondments and placements are pow-
erful learning experiences which result in a wide
range of benefits to the staff concerned and their
students and, in the best of cases, to the host organi-
sation. However, in the current climate of budgetary
constraint, the absence of earmarked funding for
such activities clearly inhibits their development.

The report shows how best use may be made of the
support currently available and provides a good
practice guide to assist college managers and sec-
ondees to plan and implement useful placements and
secondments to business.

KEY FINDINGS
Appropriate and well-planned secondments to
business and industry are valuable staff devel-
opment activities, providing effective staff updates
with immediate benefits.

College staff who have experienced good second-
ments to business and industry are highly positive
about the value of the experience.

Secondments contribute to the development of the
curriculum both for 16 to 19-year-olds and for
employee updating. This can work at a range of
levels, from awareness raising to highly technical
updating or consultancy.

Advancements in working practices and the vast
range of vocational contexts contained within the
FE curriculum mean that recent and relevant
experience in business and industry is increasingly
important for college staff.
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Colleges are increasingly creating new posts which
demand a businesslike approach, particularly in
terms of customer care and financial management.
Such staff need to keep up to date with leading-
edge working practices.

While FE colleges and TECs/EBPs are creating
many opportunities for FE staff to access indus-
trial placement, access to industrial placements or
secondments is far from universal across the FE
sector.

FE college staff are perceived to be largely drawn
from business and industry, and therefore the need
to provide secondments is thought not to be as
great as for their counterparts in schools.

There are limited sources of external support
available to colleges for secondments to business.
The diversity of local arrangements and national
funding sources, and the absence of a national
scheme of earmarked funding for FE placements,
places the onus on colleges to seek out and exploit
the potential of secondments.

Industrial secondments and placements work best
within a whole-college staff development policy.
Congruence between college HRD and quality
assurance systems is an important performance
indicator, as is the existence of a formalised,
step-by-step system for identifying the objectives
of placements and facilitating follow-up and
dissemination.

Even when well organised and well funded, place-
ments and secondments rely on individual good
will and motivation for their success. Some FE
colleges have tried to recognise this by offering
accreditation to the individuals taking part.

Ego
The terms 'secondment to business/industry' and
`industrial placement' are used interchangeably
in this report.
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Introduction
Successive Competitiveness White Papers" have
recognised and defined the link between the pro-
vision of up-to-date education and training by FE
colleges and economic growth. The responsiveness
agenda challenges colleges to redefine their relation-
ships with employers. The pace of technological
change, developments in working practice, new leg-
islative requirements, and raised expectations on
quality, all require FE colleges to keep the content
and delivery of learning programmes at the leading
edge of industry standards. A systematic programme
of placements or secondments to business and
industry can provide recent and relevant business
experience to inform curriculum change and enhance
services to employers.

This publication draws on a FEDA research project
Industrial Placements, Secondments and Ex-

changes which investigated the current use of sec-
ondments to business and industry in 70 FE colleges
and obtained the views of managers in Training and
Enterprise Councils (TECs) and Education Business
Partnerships (EBPs) across England and Wales. (See
Appendices 1 and 2.) It reports on current practice
and highlights the benefits of placements and sec-
ondments. It also provides practical advice on the
planning and implementation of secondments to
help college managers set up new placements or
improve their current practice.

SECONDMENTS IN CONTEXT
Appropriate and well-planned secondments to
business and industry are valuable staff development
activities, providing effective staff updates with
immediate benefits. Enhanced staff awareness of
business practice translates quickly into increased
relevance in teaching and learning opportunities,
improved curriculum materials and additional
opportunities for student placements. Placements
and secondments can also provide useful market
information with the potential for curriculum and
commercial advantage in new course development
and services tailored to employers' needs.

* The White Papers referred to are: Competitiveness

Helping Business to Win; Competitiveness Forging

Ahead; Competitiveness Creating the Enterprise Culture
of Europe.
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There are many models of placements and second-
ments. The range of models includes:

basic awareness raising, which may involve
a short period of observation and company
visits
specific and, perhaps, high level updating
of skills
needs analysis, which may subsequently
result in the provision of training by the
college
problem-solving and consultancy, where
there may be a greater degree of reciprocity
between the college and the firm.

The research identified many examples of effective
use of secondments and a great deal of enthusiasm
from participants. However, it was also apparent
that, in many colleges, such successful secondments
are the exception rather than the norm. There are
real difficulties requiring corporate organisation and
individual ingenuity if they are to be overcome:

finding time and resources within a context
of tightening budgets and competing
priorities
finding employers who can see the
advantages of participating in such
arrangements
supporting staff in the challenge of crossing
into a different culture and making the
most of the experience on return to college.

There are limited sources of external support
available to colleges for secondments to business.
However, the diversity of local arrangements and
national funding sources, and the absence of a
national scheme of earmarked funding for FE place-
ments, places the onus on colleges to seek out and
exploit the potential of secondments. College senior
managers need, therefore, to place these activities
firmly within their strategic plan and secure the
resources to manage and implement them. In a
climate of more for less, access to support may rely
on local partnerships.

FE matter 5



THE CURRENT POSITION
The FEDA research project sought views on:

the range of secondment activities that
further education staff are involved in
sources of support available
relevant issues to address

from colleges, Education Advisers in the Govern-
ment Offices, TECs and, through them, Education
Business Partnerships managers. Telephone and
postal questionnaires were followed up with inter-
views with a sample of respondents.

Comments from respondents are included through-
out this report in italics.

The college survey
A questionnaire was sent to all further education and
sixth form colleges in England and Wales during
June and July of 1996. The questionnaire sought
information on the current use of business second-
ments and the opportunities for FE staff placements
generated from internal and external sources.
Respondents were also asked to comment on the
purposes and time patterns of the placement activ-
ities they identified.

The main areas covered by the questionnaire were:

numbers involved
purposes and target of the placements
sources of financial and administrative
support
accreditation.

In total, 160 responses were received from 70 col-
leges, mainly from Staff Development and Human
Resource Development (HRD) managers and admin-
istrators. Responses were split into four categories
according to the volume of activity to enable the
pattern of the relationship between outside support
and college funds to be identified. The categories
were:

Category 1 colleges with 20 or more
placements

Category 2 colleges with 10-19 placements

Category 3 colleges with 1-9 placements

Category 4 colleges reporting no placement
activity.

Categories 1-3 generated 95 responses; it is against
this figure that percentages are generated in
analysing patterns.

6

Volume

The number of placements identified from the survey
was 848. This represents about 4% of estimated
total staff in the responding colleges based on the
FEFC average college staff number of 250 FTE (full
time equivalent) staff. However, the variation in
opportunity and practice is more significant than the
total volume. Table 1 illustrates the differences
between colleges.

Table i Volume of placements in respondent colleges

Category
Total

replies
Total

placements Average

20+ placements 14 520 37

10-19 placements io 121 12

1-9 placements 71 207 3

Nil placements 65

Total i6o 848 5.3

The variation in practice and opportunity is even
more marked when one anomalous response the
college that reported a whole-staff placement week
(a total of 211 placements) is excluded from the
figures.

Purposes and target groups

The most commonly quoted purposes are sum-
marised in Table 2.

Table 2 Reported purposes of secondment

Purpose Response

rate

Up-skilling in specified sectors 65%

Teaching material/assignment

updating/preparation 35%

GNVQ-related development 24%

General awareness raising/job shadowing i8%

Updating management/personnel knowledge 12%

Developing student placements 11%

NVQ assessment training 10%

New links with employers 9%

New business development 4%

Consultancy/research 3%

FE matters
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The range of staff offered and taking up placements
is representative of the range of job roles and levels
of responsibility across the colleges. The important
factor in identifying staff seemed to be sector/subject
expertise rather than position in the hierarchy.

Only 15-16% of respondents related the placement
to the outcomes of appraisal or staff development
review. The majority talked of 'volunteers', often
because the scheme was being piloted or using new
money, such as Development Funding. The issue of
secondments' relationship to the new FE staff con-
tracts was left as a grey area, or raised by respon-
dents as something to be resolved later.

New contracts and use of 'directed time' should
enable more of this activity.

Sources of financial and administrative support

Support from outside sources, such as EBPs or TECs,
was higher than might have been expected from the
results of the TEC/EBP questionnaire. More than
half of respondents involved in secondment activity
reported financial/administrative support from out-
side sources. There was considerable variation in
college expectation of financial support/costs. A sig-
nificant proportion of respondents (20-21%)
reported that, apart from travel costs, there was little
need for financial support for placement activity. An
equal proportion (20-21%) reported that the lack of
funds for supply cover was an inhibiting factor.

I would like to see a far wider range of staff
from different disciplines offered the oppor-
tunity for placements. The teacher placement
scheme was very useful. TEC/EBP (or other)
can have an important role in matching staff to
suitable placement. The odd bursary will not
allow access by the majority and staff devel-
opment funds are stretched as it is.

Only one college had attempted a cost analysis of the
whole activity, arriving at a figure of £73 per day
when they had accounted for administration, cover
and travel. Of the 65 colleges not offering or
reporting any placement activity three mentioned
lack of funds, including one respondent who
described the amounts offered by the local TEC to
fund a possible 10% FE target as derisory.

There was little mention of any charges being made
by employers supplying the placement. However, for
some colleges this may be a significant issue.

Vol 2 NO 4

The only limiting factor for us is that the
funding allocation level for this college does not
allow us to take up placements where the
employer charges a fee. Our budget is too tight
for this.

The main support from TECs/EBPs was in the form
of help with locating possible employers/businesses.

I think placements in industry could be very
useful and maybe should be part of every
tutor's life, say once every three years but who
is going to find it?

There is a pattern associated with the volume cate-
gories: colleges supporting more placements in
1995-96 were also accessing support and funds from
the local TEC/EBP placement service. This is illus-
trated in Table 3.

Table 3 Support and funding of placements

Category Total replies TEC/EBP
support
reported

College-based
resources

only

20+ 14 10 4

10-19 10 6 4

1-9 71 34 37

Total 95 50 45

Twenty-four respondents mentioned the Develop-
ment Fund as their most important source of
funding. Where descriptions of the timescale and
purpose were given, these Development Fund place-
ments tended be of longer duration and related to
GNVQs. Five noted that the resources also came
from the employer. Responses from the colleges
reporting fewer than five placements showed the
greatest variation in funding sources. The European
Social Fund (ESF), individual employers and Local
Authority sources were indicated, possibly reflecting
myriad local one-off deals.

Accreditation

Only eight respondents offering placements were
supporting associated accreditation. Where the
Royal Society of Arts (RSA) accreditation was used,
it also provided a checklist/framework for good
practice. The numbers and accrediting bodies are
listed overleaf.

3
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Table 4 Awarding bodies cited

Awarding body Times cited

RSA 4

MCI 2

City and Guilds 1

Cheshire Education Management 1

Views of the Government Office

Education Advisers

Telephone interviews with Education Advisers in the
Government Offices in the regions sought their views
on the support for and take-up of secondments to
business in the FE sector. Their responses confirmed
that the situation is complex and requires an under-
standing of the sources of funding and support
available, and the regulations which apply. Inter-
pretation seems to vary locally. In general, FE tends
to be overlooked in favour of schools, where the
need is perceived to be greater. There is a prevailing
perception that FE staff have industrial backgrounds
and established industrial contacts, and therefore do
not need industry placements.

Teacher Placement Funds

Some FE staff are getting placements through the
Teacher Placement Fund, but its main priorities are
primary and secondary school teachers. Two factors
are influential in this:

FE lecturers are assumed to have their own
employer contacts. The needs of teachers from
schools and sixth form colleges are therefore seen
as greater in terms of relative starting points.

Core funding from SRB to provide a local teacher
placement service was initially targeted at the
school sector. There was, however, some flexibility
(up to 10%) to include FE and Careers staff.

Although FE lecturers are not mentioned in the PRF
(performance-related funding) contracts linked to
GNVQ developments, TECs may exercise discretion
by, for example, opting to include a proportion of FE
lecturers in their target group. The Teacher Place-
ment Scheme (TPS) therefore does not exclude FE
staff, but there is no financial incentive to target them

The extent to which FE placements are prioritised by
Government Offices for the Regions and by indivi-
dual TECs varies. The target for teacher placements
in England, set by Government Offices and TPS, is
10%. It does not, however, specify FE lecturers as a

separate category. Targets are specified in terms of
`teachers'; the assumption is that this means teachers
from schools. The wording of some contracts may
specify primary and secondary school teachers.

The scale of FE involvement appears low in pro-
portion to overall placements. The extent to which
FE staff benefit from the TPS seems to depend on the
priorities of individual organisations or post holders,
encouragement by a particular Government Office,
TEC or regional TP organiser, or a proactive
approach by particular colleges.

Where funds are channelled through the EBP, and
the EBP is rooted in the Technical Vocational Educa-
tion Initiative (TVEI) or located with the local educa-
tion authority (LEA), there may be a strong orienta-
tion towards schools, and away from colleges. This
is especially true now that colleges are independent.

The situation in Wales is markedly different, where a
10% annual target is set specifically for FE.

FE Competitiveness and Development Funds

Competitiveness Funds are intended for capital
expenditure. The necessary underpinning staff devel-
opment (for example, to learn to use the technology
purchased through the Fund) is not usually viewed as
eligible for Competitiveness Funding. However,
employer involvement in Competitiveness Fund pro-
jects may be 'in kind' rather than as funds, and may
provide opportunities for placements.

Development Funds are primarily intended to impact
on access for students. The way in which TECs
handle Development Funds varies enormously. Some
TECs set the criteria; others are led by colleges' pri-
orities. Some Government Offices recommend using
Development Funds to provide the underpinning
staff development for successful Competitiveness
Fund bids. Development Fund projects may include
an element of teacher placement; however the infor-
mation held on development fund projects is too gen-
eral to allow the incidence of this to be determined.

Projects concerned with GNVQs may include some
FE teacher placements, as may Training Develop-
ment Lead Body (TDLB) assessment and verification
unit training and sixth form college projects to voca-
tionalise curriculum.

Single Regeneration Budget (SRB)

Some SRB projects have an education dimension and
involve education/employer links. They might, there-
fore, include an element of FE teacher placement.

8 FE matters Vo12 No 4



The TEC/EBP survey

A questionnaire was sent to all 82 TECs in England
and Wales, with a covering letter requesting the par-
ticipation of EBPs and Teacher Placement Organisers
where appropriate. Forty-two TECs responded. The
questionnaire sought information on support for sec-
ondments to business for FE staff from national
funding programmes, administered by TECs, which
aim to help colleges become more responsive to
employer needs.

The main areas covered by the questionnaire were:

the structure of support for placements
deriving from TECs/EBPs/Teacher
Placement Funds
volume of opportunities for FE staff
barriers to FE staff involvement
opportunities for placement activities
associated with other funds including TVEI
embedding, Development Funds, Competi-
tiveness Funds and SRB projects.

Structures of support

Placement activity is largely supported through some
form of EBP/TEC structure. Thirty-three respon-
dents (79%) identified at least one placement
organiser in each TEC area. The remaining nine
(21%) said that delivery was through the EBP coor-
dinators. Placement organisers were generally
employed by the EBP (41%) or the TEC (31%).
However, it was obvious from the responses that
many joint structures are in place involving TECs,
LEAs and EBPs and even, in two cases, the Careers
Service. A majority (30, or 71%) of TECs add funds
to the teacher placement resources. A significant
minority (12) double the funds from central gov-
ernment. There was no indication that the extra
funding supports a specific FE dimension to the
activity. However, some TECs did report a perfor-
mance related funding (PRF) target that specified FE
participation in placement activities.

Volume

The TEC/EBP survey results confirmed the view
expressed by GO Education Advisers in the earlier
telephone survey: opportunities for support for sec-
ondments for FE staff are highly dependent on local
circumstances. Respondents to this survey reported
that they cover 900 schools, 168 colleges and 47
sixth form colleges across England and Wales, indi-
cating that the relative volumes for school and
further education drawn from this sample are fairly
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typical. In terms of volume, there were 16,000
reported opportunities for school teacher placements
in 1995-96. Total FE staff during the same period
was just under 800, including Development Fund
activities and placements attributed to the work of
EBPs and placement organisers.

Respondents' predictions of future patterns were not
optimistic. While 15 respondents (about 35%) pre-
dicted an increase in FE numbers, 21 (50%) thought
the patterns would remain the same, and seven
respondents (about 16%) predicted a decrease
because of funding and audit constraints.

Barriers to FE opportunities

Respondents were clear that the main barrier was the
definitional and audit constraints on the use of
placement funding. This was commented on by 32
(76%) of the respondents. Indeed five respondents
volunteered the comment that the 10% target for
school teacher placement so dominated local prior-
ities and employer resources that wider policy dis-
cussion was being lost even at local level. The three
other main barriers are:

FE upskill requirements beyond the scope
of placement resources (ten respondents, or
26%)

EBP/FE links weak (eight respondents, or
21%)

Resources for supply cover difficult (eight
respondents, or 21%).

Opportunities from other funding sources

Of the other possible funding sources, only TEC
Development Funds seemed to offer further oppor-
tunity for FE staff placement/secondment. Fifteen
respondents (36%) identified elements of placement
within 1995-96 Development Fund projects (typi-
cally to support GNVQ). Activities planned for
1996-97 indicated that this might decrease slightly
(12 respondents or 29%). However, this was easily
more significant than opportunities deriving from
SRB, general TEC funds such as TVEI embedding or
staff development associated with the Competitive-
ness Fund.

The examples given added up to 180 opportunities
(included in the FE total above). However, there was
also some indication that the activity associated with
the Development Funds was longer lasting (for
example, five to ten days over several weeks) and
more likely to be linked to more clearly thought-out
purposes (see college survey).
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Issues
College staff who had experienced good second-
ments to business and industry were highly positive
about the value of the experience. It is clear that the
beneficial effects can work at a range of levels, from
awareness raising, which provides an insight into a
business culture, to highly technical updating or con-
sultancy, where the benefits to the company may be
as great as those to the college. There was also con-
siderable evidence that well-planned and appropriate
secondments contribute to the development of the
curriculum, both for 16 to 19-year-olds and for
employee updating.

However, external support for colleges to extend the
use of secondments remains a neglected cause. Both
surveys confirm that within the present mixed
funding regimes there is much being accomplished
by FE colleges and TECs/EBPs to create opportu-
nities for FE staff to access industrial placement.
They also indicate that access to industrial place-
ments or secondments is far from universal across
the FE sector. This may be because FE college staff
are perceived to be largely drawn from business and
industry, and therefore the need to provide second-
ments is thought not as great as for their counter-
parts in schools.

The backgrounds and experience of college staff are
changing, particularly those delivering courses
leading to new qualifications, such as GNVQs. With
rapid advancements in working practices in the vast
range of vocational contexts covered in the FE cur-
riculum, this means that recent and relevant expe-
rience in business and industry is even more
important. In addition, colleges are increasingly cre-
ating new posts such as client service managers and
estates managers which demand a businesslike
approach, particularly in terms of customer care and
financial management. It is vital that such staff keep
up to date with leading-edge working practices.

There was little evidence from the survey of recipro-
cal arrangements, where business and industry staff
exchange roles with college staff. Such exchanges are
likely to take place at senior management level,
perhaps supported by the BT Principals Work
Shadowing Project or initiatives at governing body
level. This practice may need to be encouraged and
extended to a greater range of staff as the operating
environment of further education grows more
similar to that of the commercial sector.

Besides the statistical evidence of a limited availabil-
ity of external support, many individual comments
in both questionnaires indicated that industrial
placement was a neglected priority because of

10

resourcing constraints and lack of information on
good practice. Indeed, there were many unprompted
comments that the surveys were timely because they
could provide evidence to inform future national
policy, in the light of their perception that some
present funding could disappear.

I would welcome your support in encouraging
Government to also support industrial place-
ments in FE colleges. We could do with help in
setting these up and also with paying teaching
cover.

FE matters Vo/ 2 No 4



2 A rationale for 'going out'
The development of a culture of lifelong learning is
central to the UK's competitiveness and business
success. Lifelong learning has implications for those
who work in further education as well as for FE stu-
dents and we must practice what we preach. While it
is possible to update a subject specialism by other
methods, there is really no substitute for hands-on
experience, particularly to gain insight into how new
knowledge is put into practice.

Colleges investing in secondments to business
reported that the case for such activity was both
strategic and pragmatic. It is at the heart of college
mission statements where the FE contribution to
local economic growth was significant. It showed in
budget reports recording income from franchising,
cost recovery courses and consultancy services. The
driving force was a recognition of the need to get
closer to employers and position the college to take
full strategic, curricular and commercial advantage
of the links.

Colleges have always had links with employers and
many secondment opportunities are created by indi-
viduals exploiting existing contacts. Colleges com-
mitted to a programme of industrial placements and
secondments are concerned to maximise a possibly
under-used resource.

PURPOSES AND BENEFITS
Secondments can legitimately serve many purposes,
including:

improving college staff knowledge of
industrial customers
improving general awareness of industry
management practice
comparing and contrasting similar roles in
other settings
developing employer awareness of FE
provision

providing information to business on
college services

building specific awareness of up-to-date
techniques and skill requirements
developing up-to-date teaching materials,
ideas for assignments and projects
developing and checking out student work
placements

VOI 2 No 4

general and specific market research on the
skill requirements of business
identifying sector and individual employer
training needs and skill gaps
generating new relationships with industry
and new business for colleges, such as:

assessor and verifier training to TDLB
standards
delivering training/ensuring standards of
employer training
organising franchising/contract
management

providing audit and consultancy services to
business

assessing and developing specific
training/assessment systems for
employers
development of training plans.

This range of purposes continues to expand, with
perhaps a greater emphasis on improving the rele-
vance of a college's curriculum offer. The benefits to
individual staff increasingly are matched by both
curriculum benefits and tangible benefits to employ-
ers. FE colleges are approaching businesses to nego-
tiate staff placement opportunities that offer positive
outcomes for the employer, and extend the diversity
of collaboration between FE and local industry.

Colleges make a significant contribution to eco-
nomic development and upskilling the current and
future workforce. Secondments can be a powerful
instrument of market research for colleges. They
may provide diagnostic needs analysis for companies
and first-line customer communication to promote
the takeup of training and, subsequently, devel-
opment of a qualified workforce. As well as fol-
lowing up skills gaps, FE colleges can offer diagnosis
and training to meet new legislative requirements
and EU standards.

3
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College A arranged a six-month placement, one day

per week, with a car manufacturer's project team

looking at quality control of supplier contracts. As a

direct result of the placement, both the manufacturing

company and some of its suppliers commissioned

staff training modules from the college.

College B has seconded four members of staff to

develop their expertise in electronics and control

technology. The commitment is one day per fortnight

to a heavy engineering business, a manufacturer of

domestic appliances and a car industry supplier. The

subsequent curriculum development has included

training in electronics and control technology for

SMEs in manufacturing and diagnostic repair, and an

introductory mathematics and electronics course run

in collaboration with local schools.

College C has a policy of funding a small number of

longer (4-6 week) secondments in key sectors or

development areas such as electronics, IT, Retail and

engineering. Particular attention is paid to the role

the secondee will play in the company. Each

placement is selected, organised and administered at

faculty level, with the college staff development/

personnel team in a needs analysis and monitoring

role. The benefits of the longer secondments are in

the improved quality of the participating lecturers'

input to curriculum, the increased contacts for

student work experience and recruitment, and

enhanced employer confidence in the college.

College D has used franchising extensively to achieve

growth and market penetration. Placement priorities

are linked to middle management assessment of local

market information and sector growth potential, and

follow up of marketing leads. Work has been

undertaken with the local TEC/Business Link to follow

up training needs to meet Health and Safety and

accounting requirements This has meant placements

associated with college delivery of on-site

customised training for numerous companies, both

locally and regionally.

12

College rationales
FEDA's research indicates a range of rationales for
secondments expressed by FE colleges. These are
expressed in Table 5.
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Table 5 Colleges' rationale for secondments

Rationale Commentary

Strengthening the college strategic plan

by providing recent and relevant market

information

Extending FE college contribution to the

local economy

'I can now argue the case for FE's contribution to the local

economy to the TEC Board and know that I have at least one ally

in the MD I shadowed and talked to.' College Principal

Making the most of links with local business 'It was a useful by-product of the exchange that we both had an

interest in working through IIP.' Vice Principal

'At the team meeting after my placement other colleagues were able

to contribute from their less formal contacts to make suggestions for

new course materials.' Accountancy Lecturer

Developing services to business 'I was surprised how open the company was to my suggestions of a

college contribution to their training needs.' College Lecturer

'We had expertise in WEB site development that we could sell at very

competitive rates.' IT Lecturer

'The placement enables me to work with employers to devise on-the-

job NVQ assessments for employees.' Land-based subjects lecturer

Ensuring that all lecturers have recent

and relevant experience

'Although I had kept up to date scientifically and in terms of the

demands of qualifications the emphasis on quality systems was new

to me.' Science Lecturer

'We could not have delivered the NVQ without the practical

experience gained from the secondment.' Care Team Leader

'I thoroughly enjoyed my placement. I felt I could use it in my GNVQ

Science teaching for the benefit of the students.' Science Lecturer

Ensuring that the mainstream

curriculum is relevant

'The chief economist assisted the college and advised A-level

Economics students in a computer simulation for running the British

economy. Excellent links established with industry, commercial

contacts assisting with curriculum activities such as interviewing

skills development and core skills communication development on

GNVQs.' Assistant Principal

Retraining staff in new curriculum areas 'I was able to widen my knowledge of clothing manufacture, to

enhance teaching of GNVQ Manufacture and to help with devising

assignments.' GNVQ Co-ordinator

'Presented the opportunity to broaden experience before tutoring on

a new course in Business and Countryside tourism.' Lecturer

Generating ideas for college processes

e.g. recruitment, appraisals, training

'We have now established placements as a tool for staff

Development and for a variety of college activities. There are a

number of staff from outside lecturing who are now interested in

placements and one group in particular are using it as a team

activity with individuals visiting different companies to compare

notes.' Staff Development Manager

Vole Noy FE matters
or.
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College E has committed itself to a policy of at least

5% of staff on placement in any given year. As the

scheme has evolved, priority is given to placements

which involve audits or skills review work for the host

company by the visiting college staff member. To date,

besides the updating benefits to college staff arising

from this close connection with business, the company

skill reviews have generated over £2oK of business for

the college in course provision, on-site training and

assessment. The college has won a National

Curriculum Award for its development of NVQs.

College F has a business contact fortnight each year in

which all college teaching staff follow up local company

contacts and arrange individual programmes of

shadowing, visits and sector updating as appropriate.

Evaluation has confirmed the benefits to individual staff

in general industrial awareness and self-confidence,

improvement in the college's GNVQ and work

experience offering, and greater confidence on the part

of local business in the quality of college provision.

The benefits

The enriched curriculum and associated enhance-
ments arising from secondment to industry bring
numerous benefits to colleges, students and staff,
and to the business community. Perhaps most
important is the measurable benefit to colleges of
finding out how business works, particularly when
this understanding is converted into learning oppor-
tunities in FE colleges. An indication of the range of
benefits is given in Table 6.

A sixth form college (College G) seeking to develop its

Science GNVQ used college governing body contacts

for some placements with food retail companies

looking at production and storage. The two placements

of five days each resulted in improved assignment

materials by both Science and Business Studies teams.

The MD of one firm has now joined the college

governing body. Work experience for six students per

year has been a further outcome of the placements.

Table 6 Benefits of secondments

Benefits to staff

increased knowledge of industry needs

links with local company

portfolio of self development activities

up-to-date experience of new working practices

Benefits to business

opportunity to explain their training needs to a
possible provider

opportunity to find out about recent

developments in curriculum and qualifications

opportunity to have professional feedback on

current systems and training needs

opportunity to discuss NVQs and other training

solutions

possible recruitment advantage

better trained future workforce

enhanced standing in the community

Benefits to curriculum
(and therefore students)

more up-to-date content

inclusion of latest industry standards and

requirements

greater credibility of new qualifications

more relevant assignments and projects

stronger link between theory and practice

Benefits to college

commercial approach in tune with customers

joint development with company clients

distance learning provision enhanced

14 FE matters Vol 2 No 4



3 Sources of support
The FEDA research revealed that no single funding
source for FE colleges provides all the resources nec-
essary for a complete package of support for second-
ments to business. Clearly, colleges will recognise the
importance of demonstrating a strong link between
HRD policy and future curriculum provision within
their strategic plan. Such links will give added weight
to a college's general budget proposals to FEFC, but

will not necessarily secure direct funding for place-
ments or secondments. However, a variety of outside
agencies offer considerable help, not only with funds
but in locating companies willing to accept place-
ments.

The main sources of funding, followed by examples
of how they have been used by colleges, are listed
below in Table 7.

Table 7 Main sources of funding

Source/Agency Teacher Placement Scheme Source/Agency TEC discretionary funding

Purposes Industry links through placement Purposes Economic development; training

Location Industry links through placement infrastructure development

Requirements Placements linked to college/dept/ Location Local TEC

team objectives Requirements By negotiation between TEC and college

Indicative Amounts Depends on local policy. Funds Indicative Amounts Determined by negotiation

usually are for travel and materials. Help with cover is rare. Case study

Case study College H in the North West has used funding

College J has worked with the Teacher Placement provided by the local TEC and Business Link to

Scheme based in a local EBP to offer a variety of arrange placements in manufacturing companies in

placement opportunities to its staff. The TPS makes a Northern France, Belgium and Spain, and by

modest contribution to the cost of cover and travelling incorporating an element of local industry placement

and charges a flat rate fee for EBP membership into a programme of staff exchanges with European

services including administrative services and finding FE institutions. Visiting staff from European colleges

suitable placement opportunities. were placed with local businesses seeking to expand

their export potential.

Source/Agency Further Education Development Funds Source Single Regeneration Budget (SRB)

Purposes Increasing college responsiveness Purposes Economic regeneration

to employers' needs Location DfEE regional offices

Location Local TEC Requirements Annual bids in conjunction with TEC,

Requirements By negotiation between TEC and LEA, FE consortia favoured. Specific outputs on

college. Emphasis is moving from curriculum to placements and employer involvement.

employer impact. Indicative Amounts f25oK to fi million over 3-5 years

Indicative Amounts £25K-5oK per college,

depending on size and TEC policy
Case study

College K was a partner in a successful SRB bid aimed

Case study at developing basic skill opportunities. As part of the

College I, seeking to develop its capacity as a centre employer involvement college staff were seconded

of excellence in logistics and distribution, arranged into private and public service organisations to help

three placements with a food distribution company, a conduct initial skill audits and guidance

soft drinks retail company, and a household goods

warehousing company. The placements were part of a

market research project using FE Development Funds.

opportunities.
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Other sources of support
While all colleges have their own formal and
informal systems for contact with employers, which
can be drawn on when arranging placements, several
local and national organisations offer expertise in
organising secondments. They offer a range of ser-
vices to help college managers by providing models
of good practice and additional employer contacts.
Table 8 lists contacts and indicates the range of ser-
vices which may be available.

Table 8 Contacts and services

Organisation Teacher Placement Service

Location Funded by various local sources including

TECs, EBPs, LEAs and occasionally Careers Services

Services offered

Varies according to local agreement but could include:

access to employer contacts

standardised paperwork

access to accreditation

help with employer contacts

briefings for secondees.

Organisation National School/College Associates

Programme

Location National co-ordinator working through UBI

and based at UBI HQ in Oxford

Services offered

Location of employers willing to visit and be seconded

to FE; induction and training; exchanges as

appropriate; certification and quality assurance.

Organisation UBI Regional Network

Location Nine regions across the country; HQ in Oxford

Services offered

information on best practice in a locality

regionally organised programmes and seminars

evaluation and research services.

Organisation National Training Organisations (NTOs)

Location Sector specific but contact through the NTO

NNational Council

Services offered

Varies from ITO to ITO. Large ITOs such as EMTA of

HTF will offer contacts and arrange initial meetings if

asked. Smaller ITOs may only be able to offer local

contacts from their database.

Organisation AOC/APC Work Shadowing scheme for

principals and second tier managers

Location National Unit sponsored by BT

Services offered

visit by national co-ordinator to clarify objectives

identification of appropriate employers

debriefing.

Organisation Training and Enterprise Councils (TECs)

Location Local

Services offered

Education Managers and Youth Training Contract

Managers will be known to colleges but TECs can also

be used to access databases of local employers

through Business Link and IIP databases.

i6 FE matters VOI 2 No 4



Case studies

With the help of the Placement Officer of the local

Education Business Partnership, College L has a

comprehensive programme of placements and

secondments funded largely through Development

Funds and aimed at supporting the development of

GNVQs The college uses the framework provided by

the RSA accreditation scheme and the Teacher

Placement Service's booklet Managing Your

Placement to ensure that the objectives of each

placement are clear and that the processes for

dissemination and integration post placement are

working to the benefit of the college curriculum

provision. Spinoffs include additional work

experience opportunities for students, video material

on up-to-date catering techniques and a staff-

initiated TQM (total quality management) approach.

College M has used a UBI Women into Industry

programme to allow its female staff to have opportunity

to use placements to explore gender stereotyping

across a range of industries. The administrative

support for the placements included finding placement

opportunities, organising support networks and

setting up a conference after the cycle of placements.

College N arranged through the School/College

Associates programme for a research chemist from a

national manufacturing company to help develop GNVQ

and NVQ curriculum. As well as benefits to the

professional confidence and presentation skills of the

chemist, the college science provision was updated and

work placement opportunities for students created.

College 0 has developed its TEC-contracted provider

role to include Modern Apprenticeships (MAs) using

Development Funds and TEC market research funding

to place four staff in local industries, ranging from

NHS hospitals to fast food retail chains and

pharmaceuticals. Besides the MA income generated,

the college has helped develop assessment centres

and gained additional income of over £25K for NVQ

assessment services.

With collaborative help from its local TEC, College P

has set up a Direct Business Service unit and uses

short (two-day) placements and secondments as a

major means of developing markets. The Business

Plan (developed with funding obtained through the

local Business Link) shows a target of £2oK business

from an expenditure of £2K on market research

secondments. The target was met in 1996 and

increased by 50% in 1997-98.
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INDUSTRIAL PLACEMENTS IN
EUROPE

Many colleges are now looking to Europe to create
wider opportunities for UK students, and to explore
new markets for their own training services. Ex-
changes and joint projects with European colleges
are quite common, funded largely by European
Union Funds.

Within these large projects, there are opportun-
ities for transnational placements with European
employers (see Table 9). In addition to advantages of
transnational co-operation and the recognition of a
European employment market, the benefits of such
placements include the development of innovative
approaches to training delivery and contracts for
training programmes outside the UK. To the non-
European specialist, the abundance of confusingly
titled EU programmes may seem daunting. The
main funding areas which can support placement
activity are identified below. The sums of money
involved can be quite large and the success rate with
bids can be as high as 50%. The two programmes
involved are Leonardo and Socrates.

All of these funds involve partnerships with colleges
in Europe and allow individuals to identify training
needs, both individually and institutionally. The
Leonardo programme builds on existing collabo-
rative partnerships involving employers, colleges and
employer-led agencies and encourages surveys and
reports on business practice or labour market condi-
tions. Although the Comenius I programme is mostly
used by school teachers the eligibility rules only
exclude higher education. Bids from FE are wel-
comed. Similarly, Lingua B eligibility is not restricted
to language courses, and elements such as teaching
methodologies and practice in the language for voca-
tional training purposes are encouraged.

FE matie
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Table 9 EU-funded placements

EU programme Socrates /Comenius I EU programme Leonardo/Measure 1.1.2.0

Purpose Transnational placements and exchanges to Purpose Exchanges for training instructors to

support vocational education and training support transnational innovation in training delivery

Placement Up to three weeks for work study Placement Up to one year in the context of a relevant

Contact Central Bureau for Educational Visits and programme (usually at least two/three weeks)

Exchanges, or UBI International Programmes Director, Contact Central Bureau for Educational Visits and

University of East Anglia Exchanges

Funding Up to ECU 1,50o (£1,200) per placement Funding Funding in context of overall project funds;

up to ECU 5,000 per placement

EU programme Socrates/Lingua B

Purpose INSET in foreign language teaching (can

also include vocational language)

Placement Up to four weeks for work shadowing in a

foreign language

Contact Central Bureau for Educational Visits and

Exchanges

Funding Up to ECU 1,50o (f 1,200) per placement

Case studies

Using funds accessed under Comenius I Teacher

Placement programme College S arranged for two

lecturers delivering Business Studies to visit

packaging companies in Sweden and Denmark. The

resulting curriculum development included materials

on environmentally friendly technologies for

production and for dealing with industrial waste.

Using funds accessed under Lingua B College R in

the Midlands has placed three tutors in companies in

Germany and Sweden in support of developments in

electronics and computing. The observations have

included work-based training in the two countries

and the outcomes have included setting up Web sites

and video-conferencing links

College Q has used placements in Italy and Sweden

as part of a Leonardo project to promote public and

private sector tourism links. A group of trainers and

tutors from the college and private providers

shadowed employees in local travel agencies, sports

and tourist attractions. The outcomes included

materials and additional placements opportunities

for students and the establishment of civic and

commercial IT links with employers in the European

countries.
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4 Standards and accreditation
LINKS WITH QUALITY
STANDARDS

Industrial secondments and placements work best
within a whole-college staff development policy.
Congruence between college HRD and quality
assurance systems is an important performance indi-
cator, as is the existence of a formalised, step-by-step
system for identifying the objectives of placements
and facilitating follow-up and dissemination.
Colleges may wish to consider the relative merits of a
centralised system or devolution of these processes to
faculties, departments or course teams.

There are however, a number of external factors that
can affect how a college approaches industrial place-
ments, notably FEFC Planning Guidance, the FEFC
Inspection Framework and external quality awards
such as IIP (Investors in People) and ISO 9000. Table
10 indicates how a programme of industrial place-
ments can contribute towards the evidence require-
ments of each of these external standards.

Table io Placements and standards requirements

Standard: FEFC Planning Guidance as set out in

96/34, 96/28 and 96/04

Contribution of well-organised placement activity:

provides evidence of staff development activity

geared to the Institution's competitiveness objectives

provides evidence of detailed appraisals of the

needs of the local labour market

provides evidence of the development of

employer services

provides evidence of working with TECs

Specific elements:

96/34 Annex A Paras 5,6 and lid

Standard: Investors in People

Contribution of well-organised placement activity:

provides evidence of training activity which is

planned (principle 2)

provides evidence of training activity which is

related to the needs of the job (Principle 3)

provides evidence of training activity which is evalu-

ated and incorporated into future development

Specific elements:

indicators 2.6, 3.3, 3.5, 4.1 and 4.2

Standard: FEFC Inspection Framework

Contribution of well-organised placement activity:

provides evidence of responsiveness to

employer needs

provides evidence of documented staff

development activity

provides evidence of self-assessment procedures

Specific elements:

range and responsiveness

quality of teaching and learning

Standard: ISO 9000

Contribution of well-organised placement activity:

provides evidence of the integration of training

and industry standards quality processes

provides evidence of standard documentation

of training processes

Specific elements:

1509000/1 Para 5.4

ISO9ooi/2 Paras 4.16 and 4.18
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Case studies

College T was given a Grade i for both Range and

Responsiveness and Quality Assurance in its FEFC

Inspection. In both of these aspects of college

provision, the contribution of the programme of

industrial placements to curriculum and staff

development as well as links with local business was

favourably commented on. The college has won

National Curriculum Awards resulting from the links

arising from industrial placements.

The quality manager of College U was evaluating the

usefulness of quality standards in ISO 9000 to the

development of college quality procedures. Through

the local TEC and placement manager she organised

placements for two key college staff, with a

manufacturing company and a legal firm that were

implementing ISO 9000 standards and used their

reports in designing a college TQM system.

College V had committed to Investors in People (IIP)

and arranged with the local TEC to exchange HRD

managers with a retail company which was also going

for IIP. Both managers contributed to the initial audit

stage of the IIP process by using their time in each

others business to comment on aspects of personnel

and training policy. The reports from the exchanges

were incorporated into the IIP evidence for both the

colleges and the company.

College W developed a model for its industrial

placement processes linking appraisal outcomes,

secondment and subsequent development of its

GNVQ provision. This model with documentary

support was presented in its evidence portfolio at

final assessment and the college was successful in

gaining IIP recognition.

20

ACCREDITATION SOURCES
Even when they are well organised and well funded,
placements and secondments rely on individual good
will and motivation for their success. Some colleges
have tried to recognise this by offering accreditation
to the individuals taking part. Such accreditation is
portfolio based, drawn from the paperwork pro-
duced during the placements, such as lists of objec-
tives, log books or diaries, and incorporating the
report or materials developed as outcomes.

While a national framework for linking such profes-
sional development activities into recognised qualifi-
cations such as NVQs or degrees is yet to be
developed, some local higher education institutions
do accredit education/industry activities and offer
Credit Accumulation and Access (CAT) points
depending on which qualification is targeted. Alter-
natively, there is a freestanding accreditation route
validated by the RSA Examinations Board. An addi-
tional benefit of following an accreditation pathway
is that the framework provides a comprehensive
checklist for good practice.

Generally, costs are met by the college or Teacher
Placement Funds. Approximately 15 lecturers
received one of the two RSA awards in 1995-96. In
addition, the School Associates programme offers
certification and accreditation compatible with the
NVQ framework.

Accreditation Certificate in School Associate work

Accrediting body School Associates/ RSA

Examination Board/TDLB

Contact UBI Oxford Region or local Teacher

Placement Manager

Accreditation Certificate of Teacher Placement (Stage i)

Accrediting body The RSA Examination Board

Contact UBI Northern Region or local Teacher

Placement Manager

Accreditation Certificate of Professional

Development through Teacher Placement (Stage 2)

Accrediting body The RSA Examination Board

Contact UBI Northern Region or local Teacher

Placement Manager
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5 Good practice guide
Secondments and industrial placements clearly have
much to offer further education colleges. However,
these activities require organisational commitment
within a college to ensure success. Both senior man-
agers and staff going out on placements need to:

I. establish priorities from the college strategic plan

2 identify staff development needs

3 identify suitable placements, making and main-
taining contact with employers

4 develop the secondment programme

5 implement the secondment programme

6 establish reporting and follow-up procedures

7 use the knowledge and experience gained

8 evaluate effectiveness.

These are expanded below, and form the basis of the
good practice checklists which are included at the
end of this section.

1 ESTABLISHING PRIORITIES

Managers need to:

consider priorities for development from the
college strategic plan and, if appropriate, depart-
mental or faculty plans

consider the curriculum and organisational imper-
atives arising from national and regional/local
developments

take into account local LMI and future trends in
employment and working practices

relate priorities to college targets.
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2 IDENTIFYING STAFF
DEVELOPMENT NEEDS

Managers need to:

consider the match between college priorities for
development and the skills of the staff concerned

consider whether secondment activity may be
appropriate, who may be involved and whether
the outcomes merit the input

ensure a sound link between the strategic and cur-
riculum objectives of the college and the personal
objectives of the secondee

ensure the activities are consistent with college
quality systems

emphasise the importance of the secondment
activity

Teachers are often reluctant to be involved
(time pressures, loss of lesson time, fear) and it
is usually these staff who do need to experience
a placement. We need to encourage reluctant
team members to take part.

draw on staff appraisal results

set a manageable target for numbers of staff
involved in secondments

relate systematically to college/departmental/
team aims as appropriate.
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3 IDENTIFYING SUITABLE
PLACEMENTS

Managers and/or secondees need to:

identify possible placement providers from
existing links with employers or establish new
contacts.

Note: Existing contacts may have resulted from
individual lecturer contacts as well as college
industrial governors, work experience providers,
day release sponsors, short-course customers, and
so forth.

We need to extend our work placement
activities and staff are actively encouraged to
identify suitable opportunities.

With a comprehensive NVQ Programme
and much experience of providing, and
organising work placements through Youth
and Adult Training, the College has many
other links with employers.

classify the types of placement activity in
relation to the anticipated needs of the college
against the capacity of the placement to provide.
(Is the purpose of the placement likely to be
achieved?)

Note: Some outcomes will require more specialist
experience than others. Some companies can
provide a range of experiences.

make use of existing employer links databases or
consider producing a placement database

consider regional, national and international
placement providers as well as local firms

identify possible sources of support for the
college and for the employer

visit the companies, if appropriate, provide infor-
mation on the college and provide a contact name
and telephone number

keep a record of previous placements and ensure
that companies are not overloaded with requests

consider reciprocal arrangements with firms.
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4 DEVELOPING THE
PROGRAMME

Managers and/or secondees need to:

clarify and prioritise objectives and expected out-
comes of the activity with the member of staff and
agree arrangements with the company to be visited

ensure that the secondee has undertaken appro-
priate preparation for the activity, in terms of the
content of placement programme and company
ethos, conditions of service, start and finish times,
and so forth

Note: staff going out on placements will need to
consider any practical issues, such as whether
there is a canteen, company dress code, car park-
ing and so forth.

arrange support and cover for the duration of the
placement

agree the evaluation, reporting and dissemination
procedures and any feedback to the host organi-
sation

College W has improved its documentation to support

Placements by including an offer to prospective

employers that the final report from each placement

will include a section which assesses the companies'

current training practice in relation to IIP standards

and/or evaluates the NVQ support systems of the

company. Four of the seven businesses involved in

secondments asked for such a report as an agreed

objective of the secondment.

estimate the resources required to undertake the
activity and identify possible internal and external
sources of support

ensure that demand for secondments can be met
with the resources available

consider the timing of the activity in terms of both
the workload of the individual concerned and
when the outcomes are required

consider the production of a standard written
format to set out tangible aims and objectives

ensure that the employer is involved in the pro-
gramme planning

be alert to the training possibilities for the college

secure a clear health and safety agreement

Note: it may be appropriate to undertake a risk
analysis in certain circumstances.
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be aware that the activity may take a great deal of
time to set up but should result in useful, long-
term relationships.

As a college we are keen to increase the
number of Industrial placements that staff
participate in. As staff development co-ordi-
nator I spent time one summer contacting
large companies about the possibility of
placements for staff. Rather than making
general enquiries, I believe one needs to have
a member of staff in mind with specific
requirements, who knows what period of
time they want, e.g. day/week/month/ or half
day, a week or three months etc. It would be
great to have a central pool one could go to.
I find the Teacher Placement service very
helpful.

5 IMPLEMENTING THE
PROGRAMME

Secondees need to:

have undertaken an earlier clarification meeting
before the first day of placement

work to the commercial ethos of the company
involved

have a timetable and stick to it, arrive and leave at
the agreed time

give reassurances on confidentiality

remember to seek introductions and names

gather information throughout the secondment
for their report and feedback

ensure that they keep in touch with their college,
particularly if the secondment is for a significant
duration.

Managers need to:

provide support for the secondee's administrative
duties as well as providing cover for teaching

maintain contact with the secondee and the host
company to check progress, deal with any unex-
pected difficulties and, particularly during long
secondments, alert the secondee of any important
developments in the college.

6 REPORTING AND FOLLOW-UP

Managers and/or secondees need to:

have clear outcomes, audiences and deadlines for
reports, preferably stipulated before the second-
ment takes place

ensure individuals have access to groups/teams to
report back on their experience

record/report while the experience is still 'live'

clarify what the employer may expect as an out-
come

provide the employer with a brief and relevant
follow-up.

7 USING THE EXPERIENCE

Managers and/or secondees need to:

ensure that appropriate dissemination of the
placement outcomes takes place throughout the
college

produce an action plan for using the knowledge
and experience gained from the secondment. This
should be closely linked to the objectives of the
activity

ensure that others in the college who may benefit
from sharing any subsequent materials or new
practices are enabled to do so

consider ways of continuing the relationship with
the host company, for instance as visiting speakers
or advisers on materials and assignments.

L. 1)
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8 EVALUATING THE
PROGRAMME

Managers and/or secondees need to:

prepare a review for the senior management team

ensure that impact on curriculum and services is
recorded

use the feedback from previous secondments to
inform future priorities

consider involving students and staff from the
host organisation in the evaluation process.
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GOOD PRACTICE CHECKLISTS
College managers and potential secondees may find
the following suggested actions useful when plan-
ning, implementing and evaluating secondments or
industrial placements. The checklists may act as a
useful aide memoire, and can be customised and
adapted to meet specific needs. They may be photo-
copied for internal use if required.

FEmatters VOI 2 No 4
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Appendices
APPENDIX 1:
THE COLLEGE SURVEY

F E DA Project

Industrial placements, secondments

and exchanges (RPMo35)

(placements, work shadowing, exchanges in
public or private sector organisations since
April 1993)

(Note: the following includes all survey questions; however

it does not reproduce the original layout)

Name of college

Curriculum area

Name of person completing the questionnaire

Job title

Name of overall college contact

(e.g. AP, Human Resources/Staff Development Officer)

Job title

Placements

1.1 Have any members of staff in the curriculum area

undertaken a placement or similar activity in a public

or private sector organisation since April 1993?

YES/NO

1.2 If YES please give details, as follows:

(i) number of staff involved

(ii) Job roles, e.g. technicians, GNVQ Core Skills

Co-ordinator

(iii) Brief description of the activity, including:

type of activity e.g. work shadowing, exchanges,

placement, work observation

type of company

size of company: small, medium, large

job role of the person shadowed

duration, e.g. number of days

(Iv) Purpose, e.g.:

to devise assignments

to work with employers to devise on-the-job

NVQ assessments for employees

(v) Outcomes

were they specified in advance? YES/NO

what outcomes were achieved?

Vol 2 No 4

2 Financial support

2.1 Was any financial support available? YES/NO

2.2 If YES what was the source of these funds?

(Please be as specific as possible, e.g. college staff

development budget, EBP [educationbusiness

partnerships], TEC Development Funds, etc.)

2.3 What were the funds used for (e.g. class cover)?

3 Other forms of support

(What assistance was available to help set up the

arrangements and get the most out of the experience?)

3.1 What forms of support were available? e.g.:

assistance in finding a suitable placement

interviews with staff development officer to plan

placement

interviews with HOD to debrief

3.2 What was the source of support? e.g.:

EBP teacher Placement service

TEC Education/Business Links Adviser

college staff development officer

3.3 Comments on the support available, eg:

quality of support

available but not used because ...

needed something different (please specify)

4 Was the placement (or similar arrangement) helpful?

Please give details

5 have any members of staff sought accreditation for

their placement activity (e.g. from RSA, Open

University, etc)?

Please give brief details

6 Any other comments

43
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APPENDIX 2:
THE TEC/EBP suRVEY
(Note: the following includes all survey questions; however

it does not reproduce the original layout)

Name

Position

TEC

Basic TEC/EBP information

1.1 Is there a dedicated teacher placement organiser in the

TEC area? YES/NO

1.2 If NO, please indicate briefly how teacher placement is

organised.

1.3 If YES, please indicate who employs the teacher

placement organiser:

the TEC

an EBP/EBPs

LEA

Careers Service

other (please specify)

1.4 Is the teacher placement in your TEC area delivered by:

the TEC

EBP/EBPs

LEA

Careers Service

other (please specify)

1.5 Is teacher placement strategy the responsibility of:

TEC steering group

Strategic Forum

EBP/EBPs

1.6 Does the TEC provide additional funding to the Teacher

Placement Funds?

If YES please tick the nearest amount:

TP Funds + 50°/0

TP Funds -Floo5

TP Funds + z00%

1.7 Does the support for placements include:

advertising opportunities in colleges

funds for replacement cover

standard documentation (action plans, etc)

other (please specify)

1.8 Number of schools in TEC area

Number of FE colleges in TEC area

Number of Vlth Form Colleges in the TEC area

34

2 Teacher Placement Funds

2.1 Please indicate which PRF measure was agreed in

1995-96:

placement to support GNVQ development

head teacher placement

industry placement in schools /colleges

2.2 Please indicate which PRF measure you expect to use

in 1996-97:

placement to support GNVQ development

head teacher placement

industry placement into schools/colleges

2.3 If your PRF measure focused on placement to support

GNVQ development, were any FE college lecturer

placements provided? YES/NO

If YES please give details

2.4 Teacher placement numbers achieved in 1995/96

School teachers

FE Lecturers/tutors

6th Form College teachers

2.5 Do you expect the numbers of FE placements in

1996/97 to;

Increase

decrease

remain the same?

2.6 What do you consider to be the main barrier to

providing FE placements?

The current teacher placement definitions of

eligibility

DfEE audit requirements on the 10% target

problems with FE college/TEC links

FE up skilling requirements beyond the scope of

placement resources

other (please specify)?

3 TEC Discretionary Funds

(i.e. Surplus, LIF, etc.)

3.1 Were there any TEC-funded projects with an element of

FE placement in 1995-96?

If YES, please describe briefly, including numbers,

names of colleges, purpose, etc.

3.2 Are there any TEC funded projects with an element of

FE Placement planned for 1995-96?

If YES, please give brief details, including numbers,

names of colleges, purpose, etc.

4
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4 General SRB projects

4.1 Were there any SRB funded projects in your TEC area

with an element of FE placement in 1995-96? YES/NO

If YES, please give brief details, including numbers,

names of college, purpose, etc.

4.2 Are there any SRB Funded projects with an element of

FE placement planned/bid for in your TEC area in

1996-97? YES/NO

If YES, please give brief details including numbers,

names of colleges, purpose, etc.

5 EBP/SRB

5.1 Is the EBP(EBPs) in your TEC area wholly or partly

funded by an SRB bid? YES/NO

5.2 If YES, does the SRB contract specify any target for FE

lecturer placement? YES/NO

If YES, please indicate numbers (targets and number

achieved).

6 Competitiveness Fund

6.1 Are there any Competitiveness Fund Projects in your

TEC area, in either 1995-96 or 1996-97 which specify

any element of FE placement in support of the capital

spend? YES/NO

If YES, please give brief details, including numbers of

placements, names of colleges, title of projects and

extra funding sources.

7 TEC Development Funds

(Please include any project supported by the

Additional Development initiative in your answers to

this question.)

7.1 Were there any Development Funded projects in your

area with an element of FE placement in 1995-96?

YES/NO

If YES, please give brief details, including numbers,

names of colleges, titles of projects, purposes of

placements, etc.

7.2 Are there any Development Funded projects with an

element of FE placement planned for 1996-97?

YES/NO

If YES, please give brief details, including numbers,

names of colleges, titles of projects, purposes of

placements etc.

7.3 Are there any examples of links between Development

Funds and Competitiveness Funds to support FE

placement? YES/NO

If YES, please give details.

Vol 2 No 4

8 Accreditation of Placements

8.1 Does the teacher placement programme in your TEC

area offer any nationally-recognised accreditation,

such a s the RSA Certificate? YES/NO

If YES, please give brief details, including FE Numbers

involved, and names of colleges.

9 FE College Staff Development Funds

9.1 From your TEC review of FE college plans, do you know

of any FE colleges in your area which have

allocated/are planning to allocate staff development

plans to staff placement in industry? YES/NO

If YES, please give brief details including college

contact and numbers involved.

10 Industry Funds

Do you know of any local employer or national scheme

offering placements in your TEC area with an FE college

or groups of colleges? YES/NO

If YES, please give brief details including company and

numbers involved.

10.2 Do you know of any examples of exchanges between

college staff and employees from industry? YES/NO

If YES, please provide brief details.

10.3 Do you know of any examples of secondments,

placements of employees from industry into FE

colleges in your TEC area? YES/NO

If YES, please provide brief details.

Please provide any other relevant information.

6.3
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APPENDIX 3:
EUROPEAN FUNDING
The following information is from the European Union's

Europa server on the Internet. It can be accessed on:

http://europa.euint/commisg/scadplusgegien/pig000.htm

SOCRATES

Objective

To develop the European dimension in education at
all levels, to promote a quantitative and qualitative
improvement in knowledge of languages in the
Union, to promote cooperation between institutions
in the Member States' education systems, to
encourage the mobility of students and teachers, to
encourage the academic recognition of diplomas,
periods of study and other qualifications.

Eligibility
The Socrates programme is implemented in the 18
countries of the European Economic Area. It con-
cerns all types of educational establishment; all cate-
gories of teaching staff; all persons following
courses; the managerial staff of educational estab-
lishments; education counsellors and inspectors;
policy-makers in the field of education at local,
regional and national levels; associations which are
active in the field of education; undertakings, organ-
isations and agencies working in education or
involved in the production and distribution of educa-
tional materials.

Community support

The budget for the Socrates programme is ECU 850
million for the period 1995-99, subject to review in
1997.

Areas of action of the Socrates programme

Higher education (Erasmus)

Action 1 is aimed at developing the European
dimension of higher education establishments
through the organisation of exchanges of students
for recognised study periods; promoting the
mobility of teaching staff; short, integrated Euro-
pean language modules; intensive short-term edu-
cation programmes; thematic networks relating to
specific fields; etc.
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Action 2 consists of awarding grants to students
engaging in studies abroad for periods of between
three to 12 months, to help them cover their
mobility costs (travel, language preparation, dif-
ferences in costs of living).

School education (Comenius)

Action 1 concerns transnational partnerships be-
tween pre-primary, primary and secondary schools
with the aim of developing European education
projects on subjects of common interest to school-
children in different Member States.

Action 2 is aimed at developing the education of
the children of migrant workers, occupational
travellers, travellers and gypsies. It is also aimed at
promoting intercultural education to prepare
schoolchildren for life in a society of ever-
increasing cultural and linguistic diversity.

Action 3 consists of the organisation of training
activities for teachers and other educators so as to
improve the level of education in general and to
give a European dimension to teaching through
the exchange of experience.

Promotion of language skills (Lingua)

This involves measures to improve the teaching
and learning of the official languages of the Union
and the Member States of the EEA in all sectors of
education (European cooperation programmes for
the training of language teachers; immersion
courses for language teachers; awarding of grants
to enable future language teachers to spend from
three to 12 months in assistantships abroad;
development of new learning tools; joint edu-
cation projects for language learning).

Open and distance learning

Two sets of measures have been introduced:
support for European cooperation in the fields of
open and distance learning through the awarding
of financial assistance to European partnerships
aimed at the development of distance learning and
to monitoring projects; promotion of distance
education in areas of action other than Socrates.

Adult education

Transnational projects to improve the European
dimension of adult education in general, as a com-
plement to the actions under the Leonardo da
Vinci programme.

Exchange of information and experience on edu-
cation systems.
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Procedures and information

Bureau d'assistance technique a la Commission
europeenne pour le programme Socrates
Rue Montoyer 70
B-1040 Brussels

Tel: [32-2] 233 01 11
Fax: [32-2] 233 01 50

European Commission
Mr D Lenarduzzi, Director
Directorate-General XXII 'Education, Training
and Youth'
Directorate a 'Co-operation in the field of
education'
Rue de la Loi 200
B-1049 Brussels

Activities and back-up
Guide for applicants

Vademecum

LEONARDO DA VINCI

Objective

Implementation of a Community vocational training
policy to support and supplement action taken by
the Member States.

Community measure

Council Decision 94/819/EC of 6 December 1994
establishing an action programme for the implemen-
tation of a European Community vocational training
policy.

Contents

1 The Leonardo da Vinci programme runs from
1 January 1995 to 31 December 1999.

2 Community action is based on a common
framework of objectives aimed at:

improving the quality and innovative
capacity of Member States' vocational
training systems and arrangements
developing the European dimension in
vocational training and guidance;
promoting lifelong vocational training and
supporting associated policies
encouraging vocational training measures
for unskilled adults

vol 2 No 4

enhancing the status and attractiveness of
vocational education and training, and
fostering equivalence between academic and
vocational qualifications
promoting vocational training for young
people and preparing them for adult and
working life
encouraging vocational training measures
for disadvantaged young people lacking
adequate training
promoting equality of access to initial and
continuing training for disadvantaged
persons
promoting equality of opportunity as
regards access for women and men and
their effective participation in vocational
training
promoting equality of opportunity as
regards access to, and effective participation
in, vocational training for migrant workers
and their children, and for disabled people
promoting cooperation in respect of skill
requirements and training needs, and
encouraging the acquisition and
transparency of qualifications and an
understanding of the key skills relevant to
technological development
promoting vocational training in the light
of the results of technological research and
development programmes
promoting the gradual development of an
open European vocational training and
qualifications area
supporting activities aimed at developing
linguistic skills as part of vocational
training measures
promoting the development of vocational
guidance facilities
fostering the development of methods of
self-training at the workplace and of open
and distance learning and training
encouraging the development and
integration of key skills in vocational
training measures
giving all young people in the Community
the opportunity to undergo one or, if
possible, two or more years of initial
vocational training on top of their
compulsory education.

3 The Commission is to implement, in consultation
with the Member States, the Community mea-
sures specified in the Annex. It is to take steps to
ensure an appropriate transition between the mea-
sures already taken under the Comett, Eurotecnet,
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Force, Petra and Lingua programmes and the
measures to be implemented within the
framework of this programme.

4 It is estimated that ECU 620 million will be
needed to implement the programme.

5 The Commission is assisted by a committee com-
posed of two representatives from each Member
State and chaired by the representative of the
Commission.

6 The Community measures specified in the Annex
encompass four strands.

Strand I: support for the improvement of voca-
tional training systems and arrangements in the
Member States.

Strand II: support for the improvement of voca-
tional training measures, including university/
industry cooperation, concerning undertakings
and workers.

Strand III: support for the development of lan-
guage skills, knowledge and the dissemination of
innovation in the field of vocational training.

Strand IV: support measures.

References

Official Journal L 340, 29.12.1994

Follow-up work
Commission interim report of 23 July 1997 on the
implementation of the Leonardo da Vinci pro-
gramme [COM(97) 399 final, not published in the
Official Journal]

The report is derived both from the results of an
objective external evaluation and from the partic-
ipating countries' reports on the implementation and
impact of the Leonardo da Vinci programme.

Some general trends emerging from the national
reports are as follows:

the concern for employment and employability is
becoming increasingly pronounced in vocational
training policies

all the reforms undertaken are aimed at making
the most of vocational training and guaranteeing
its quality

vocational training is becoming decentralised and
individualised, with greater responsibility on the
part of those involved at local and regional levels
and the social partners.
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Two major trends are discernible with regard to
initial vocational training: willingness to enhance the
value and recognition of initial vocational training,
and a closer relationship between schools and enter-
prises (work/training schemes). In tandem with the
general trend towards the differentiation of occupa-
tional profiles, there is a growing need for an
extended and more general knowledge base, with a
resultant opening up of different channels within
school systems and development of training projects
aimed at providing a double general and vocational
qualification.

In the field of continuing vocational training, besides
the steadily growing number of participants, three
trends can be identified:

decentralisation, mainly in the form of
regionalisation
the search for quality
the search for flexible, tailored training,
with greater emphasis on modular
approaches and the new technologies.

Training supply is obviously broadening and diversi-
fying, with more and more players on the market
(e.g. universities, specialised micro-enterprises), neces-
sitating greater transparency.

The divisions between initial and continuing voca-
tional training are becoming blurred, as is the case
with vocational training and general education.
There is much closer cooperation between educa-
tion/training institutions and enterprises, and efforts
are being made to find alternatives to diplomas
through a double general and vocational qualifi-
cation.

All the Member States stress the importance of mea-
sures geared to improving the prospects for social
and occupational integration of target groups such
as unskilled young people, young unemployed
people, the long-term unemployed, people with dis-
abilities and immigrants.

Although there are genuine areas of convergence, the
export of national experience remains limited owing
to the fact that most of the programmes have their
origins in very specific national contexts and cul-
tures, making their transposal to other environments
a tricky matter.

The Leonardo da Vinci programme is implemented
by the Commission, assisted by a committee, with
support provided by the Leonardo da Vinci technical
assistance office. National coordination units
responsible for providing information and for man-
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aging, organising and monitoring the programme at
national level have been set up in the Member States
and participating countries.

The Council Decision estimated that the financial
resources required at Community level to implement
the Leonardo da Vinci programme would be ECU
620 million for the period from 1995-99. For the
first two years of the programme, the budgetary
authority allocated an overall sum of ECU 139.5
million in 1995 and ECU 154.4 million in 1996. In
1995 and 1996, with the provision of funding for
1,542 projects totalling ECU 201.8 million, the
Leonardo da Vinci programme enabled more than
50,000 persons, including 22,000 young people
undergoing initial training, 10,000 young workers
and 13,000 higher education students or graduates,
to benefit from a European mobility grant for
periods of guidance and training throughout the
Member States and participating countries.

The impact of the programme is apparent on dif-
ferent fronts:

the pilot projects are part of the development of
the Member States' vocational training systems
and arrangements; the key players involved in
training see the programme as a priority for
investment

by proposing innovative answers in respect of new
qualifications, new occupational profiles, new
means of access, ways of bringing schools and
enterprises closer, and new pathways for occupa-
tional integration and stabilisation, the pro-
gramme has a highly significant impact vis-a-vis
innovation (`European laboratory for innovation')

the programme is often perceived as an oppor-
tunity to amplify an existing project, by fostering
transnationality and multi-partner cooperation

the programme makes a strong contribution
towards the development of transnational
mobility

the impact is all the greater when the project is
capable of developing genuine training strategies.

It goes without saying that the impact of the pro-
gramme will take some time to materialise: it
appears, though, that the cooperation which has
been initiated and the efforts which are being made
to respond to the ongoing changes are promising. By
encouraging the parties concerned to work together,
the Leonardo da Vinci programme has made a signif-
icant contribution towards unifying the field of voca-
tional training.

Vol 2 No 4

One of the shortcomings of the programme is the
poor dissemination of the results of projects. The
Commission is now paying particular attention to
activities aimed at exploiting and disseminating the
results at European level. Also, the complexity of the
programme itself and the cumbersome adminis-
trative procedures have been something of a draw-
back. The lessons to be drawn from experience
gained during the first two calls for proposals, and
from the national reports and the external evaluation
report, can only help to improve the effectiveness of
the programme.

EDUCATION, TRAINING AND
YOUTH LEONARDO DA VINCI

(1995-99)

Objective
Community action programme for the implemen-
tation of a vocational training policy in Europe to
encourage quality and innovation in national voca-
tional training systems by contributing added value,
to increase language skills, to promote equal oppor-
tunities in training for men and women and to
combat exclusion by offering disadvantaged persons
a second chance.

Eligibility
The Leonardo da Vinci programme is being imple-
mented in the 18 countries of the European
Economic Area. It will be extended to associated
countries in central and eastern Europe and to
Cyprus and Malta.

A wide range of organisations are eligible: private or
public-sector enterprises/establishments, social part-
ners at national or Community level, training bodies,
universities, national, regional and local authorities,
and research centres and institutes.

The promoters must fulfill the following conditions:
they must implement the programme's common
framework of objectives, form a transnational part-
nership between at least three countries for pilot pro-
jects, and register for one of the strands and one of
the specific measures set out in the programme.

Community support
The provisional budget for the Leonardo da Vinci
programme is approximately ECU 620 million for
1995-99.
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Action supported by the Leonardo da Vinci
programme:

Strand I: support for the improvement of voca-
tional training systems and arrangements in the
Member States (development of new forms of
learning, devising of a method for validating voca-
tional skills, etc). This strand is mainly addressed
to the people responsible for vocational training
systems.

Strand II: support for the improvement of voca-
tional training measures, including univer-
sity/industry co-operation, concerning
undertakings and workings (acquisition of the
skills needed to cope with new technologies and
work organisation methods, setting up of a
regional or European sectoral training network,
etc). This strand is addressed more to the eco-
nomic and social partners active in the field of
vocational training.

Strand III: support for the development of lan-
guage skills, knowledge and the dissemination of
innovation in the field of vocational training
(audits of language skills in SMEs, development of
language aids catering for the specific needs of
sectors of the business community, and transfer of
methodologies, results or training products
developed at transnational level to training
systems and arrangements, etc).

Strand IV: support measures (aid in forming a
transnational partnership, setting up of databases
on projects and products, etc). This strand mainly
relates to the organisation and monitoring of the-
programme.

The beneficiaries of the Leonardo da Vinci
programme may be:

apprentices or young people undergoing voca-
tional training

young workers

graduate students

trainers, tutors or persons responsible for voca-
tional training in enterprises

language teachers or trainers

public decision-makers at local, regional or
national level

members of a trade union or an employers organ-
isation.

Individuals may not submit an application directly
but may benefit from the programme under a pro-
posal submitted by an organisation.

Financial support

The financial contribution from the Community will
be on the basis of co-funding:

transnational pilot projects: up to 75% of expen-
diture with a ceiling of ECU 100,000 per year and
per project

transnational placement and exchange pro-
grammes: up to ECU 5,000 per beneficiary for a
placement or an exchange; the duration of place-
ments varies between three and twelve months
and of exchanges between two and twelve weeks

surveys and analyses: 50-100% of expenditure.
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APPENDIX 4:
USEFUL ADDRESSES
The Education Adviser/Manager of the TEC is the
best source of information for local contacts with
Teacher Placement Services, Education Business
Partnerships, and Business Links. The following
national and regional organisations are best con-
tacted directly at the addresses below.

UBI England and Wales Regions

UBI West Midlands

c/o British Gas Trans Co
Business Park, Murdoch Buildings
Wharf Lane
Solihull, West Midlands B91 2JW
Tel: [0121] 705 7581
Contact: Mrs Janice Anderson

UBI East Midlands

University of Leicester
School of Education
21 University Road
Leicester LE1 7RF
Tel: [0116] 254 4080
Contact: Mr Don King

UBI Eastern

The Orchard House
12 Thrifts Walk
Old Chesterton
Cambridge CB4 1NR
Tel: [01223] 301 635
Contact: Mr Philip White

UBI South West

do British Aerospace Airbus Ltd
Partnership Centre
Filton
Bristol BS99 7AR
Tel: [0117] 936 5582
Contact: Mr Dave Rowley

VOI 2 No 4

UBI North East

Knotting ly Business and Education Centre
Knotting ly High School
Middle Lane
Knotting ly
West Yorkshire WF11 OBZ
Tel: [01977] 679 130
Contact: Mr Peter Stagg

UBI North West (also RSA Accreditation)

Enterprise House
2 Maryland Street
LIVERPOOL L1 9DE
Tel: [0151] 708 6602
Contact: Mr Peter Bereton

UBI London and South East

Royal Mail
The Loft
9 Howick Place
London SW1P 1AA
Direct Tel: [0171] 592 8834
General Enquiries: [0171] 592 8844
Fax: [0171] 592 8837
Contact: Mr Bruce Robertson

UBI Wales

Ebrandy
Llanllugan, Nr Welshpool
Powys SY21 OAG
Tel: [01938 ]810 788
Contact: Mrs Audrey Guy

European Funds

UBI International Programmes

The School of Education and Professional
Development
University of East Anglia
Norwich NR4 7TJ
Tel: [01603] 592 319
Contact: Mr Maurice Cohen
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Central Bureau for Educational Visits and
Exchanges

10 Spring Gardens
London SW1A 2BN

Tel: [0171] 389 4509 (Leonardo)
Contact: Ms Anne Kinsella

Tel: [0171] 389 4004 (Lingua B)
Contact: Ms Angela Shackleton

Tel: [0171] 389 4759 (Socrates teacher placement)
Contact: Peter Oudejans

BT Principals Work Shadowing Project

10 Pyes Meadow
Elmswell, Bury St Edmunds
Suffolk 1P30 9UF
Tel: [01359] 242 401
Contact: Mrs Brenda Hatton

National School Associates Programme

PO Box 963
Oxford, Oxfordshire OX4 3XL
Tel: [01865] 724 335
Contact: Mr David Kelly
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There is a recognised link between
economic growth and up-to-date
education and training in further
education. Colleges are increasingly
challenged to redefine their relation-
ships with employers. Developments in
technology, working practice, legislative
requirements, and quality expectations
all require FE colleges to keep the
content and delivery of learning pro-
grammes at the leading edge of industry
standards. A systematic programme of
secondments to business and industry
can provide recent and relevant
experience to inform curriculum change
and enhance services to employers.

This publication reports on current
practice and highlights the benefits
of placements and secondments. It
provides practical advice on planning,
implementing and funding such
secondments.
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